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A Comparative Study on the Segmentation of Chinese
Words between Deaf Students and Hearing Students
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Abstract

characteristics of Chinese word segmentation

Word segmentation is an essential part of reading. To understand deaf peoples development

the present study selected 355 deaf students and hearing

students from the fourth grade of elementary school to the third grade of high school as subjects. Analysis of

data collected from word segmentation tasks found that: 1) deaf students and hearing students did not

strictly segment words according to vocabulary word boundaries; 2) with the increase of the study period

the non-word errors of the two types of subjects decreased the phrase phenomena increased and the aver—

age length of subjective words and the number of word segmentation differences increased; 3) the number

of non-word errors of deaf students was significantly higher than that of hearing students

of the number of word segmentation differences

the development

phrase phenomena and the average length of subjective

words were later than that of hearing students. The results showed that subjective words were psychological—

ly realistic the development direction of Chinese word segmentation for deaf students was the same as that

for hearing students but the process was relatively backward.
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