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Abstract: This study examined whether aggression among students in China rose or fell during 

2003-2016. We applied a cross-temporal meta-analysis of 90 studies using Aggression 

Questionnaire (Buss & Perry, 1992) responses by 87,319 students (primary school students 

through senior high students). The results showed less aggression in later years. The decline in 

aggression was greater among junior high school students than among other students. Otherwise, 

the decline in aggression did not differ across gender or across regions (Eastern China, Central 

China, Western China).   

 

Keywords: aggression; cross-temporal meta-analysis; meta-analysis; adolescents; Chinese 

 

 

1 Introduction 

School violence victimizes about half of students worldwide, including over thirty percent of 

students in China (WHO, 2018). Furthermore, understanding students’ deliberate physical or 

psychological harming of others (aggression, Anderson & Bushman, 2002) is critical to eventually 

reducing aggression. Whereas many studies have examined proximal factors for aggression, 

fewer studies examined the country-level changes across time that might influence aggression. 

This study takes a step in this direction via a cross-temporal meta-analysis of 90 studies of the 

aggression of 87,319 students (primary school to senior high school) in China during 2003-2016. 

1.2 General Aggression Model 

The general aggression model (GAM, Anderson & Bushman, 2002) consists of proximate and 

distal processes. In GAM’s proximate processes, person and situation inputs influence a person’s 

internal state (cognitions, feelings, and arousal), which affect appraisal and decision routes, which 

in turn influence aggressive (vs. non-aggressive) behavioral outcomes (Allen, Anderson & 

Bushman, 2018). For example, students with less self-esteem or more sensitivity to rejection 

show more aggression (Gao, Assink, Liu, Chan, & Ip, 2019; Shi, Zhang & Fan, 2017; Teng, Liu & 

Guo, 2015). Each episode of aggression (or non-aggression) serves as a learning trial that can 

influence the development of aggressive knowledge structures (and thereby personality) over 

time (Allen et al., 2018). In contrast, GAM’s distal processes detail how biological and persistent 

environmental factors can influence aggression through changes in knowledge structures 

(Anderson & Bushman, 2002). In this study, we focus on distal processes, specifically 

country-level changes in China across time, regional differences, age differences, and gender 

differences. 

Some researchers argued that greater (a) awareness of others (via population density and 

the internet), and (b) economic development can reduce aggression among students over time. 

First, greater population density or superior communication technology (e.g., internet) has 

increased people’s awareness of one another’s aggressions and harmful consequences, which 

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

might reduce student aggression (Hilbe & Sigmund, 2010; Perc & Szolnoki, 2010; Pinker, 2012). 

Greater population density tends to increase the number of people with whom a person interacts 

(Pan, Ghoshal, Krumme, Cebrian & Pentland, 2013). Likewise, a person can use the internet to 

access many more diverse people’s experiences quickly, easily, and more directly than before (cf. 

books, radio, television, Wei, 2012). As a result, such a person’s knowledge structures change, 

becoming increasingly aware of other people’s aggression and often harmful consequences 

suffered by the aggressor, such as retribution and ostracism (Perc & Szolnoki, 2010). Furthermore, 

such a person is more likely to use non-aggressive strategies (e.g., negotiation) rather than 

aggression to pursue their goals (Hilbe & Sigmund, 2010). Over time, greater population density 

and information access shows less violence and aggression across centuries of data (Pinker, 2012). 

As population density has increased much more in China’s eastern region than its central or 

western regions (Liu, Gao & Lu, 2017), this decrease in aggression might also be greater in its 

eastern region. 

 Secondly, China’s economic growth has raised young people’s level of schooling and reduced 

family poverty (Meng, Gregory & Wang, 2005), which coincides with less authoritarian parenting, 

more pro-social behaviors and less aggression. Better schooling often increases 

societally-acceptable behaviors and reduces unacceptable aggressive behaviors (Li, 2014; 

Warburton & Anderson, 2015). As fewer families in China are in poverty, parents face less 

economic and psychological stress, and show less aggression, serving as role models for their 

children who also show less aggression (Aguilar et al., 2000). Specifically, parents in China are 

more likely than before to seek their children’s compliance through greater understanding and 

less likely to demand their children’s strict obedience via corporal punishment (authoritarian, 

Chen, Dong & Zhou, 1997; Chen, Zhang, & Xia, 2011; Liu, Xu & Zou, 2012; Lu & Chang, 2013). This, 

in turn, enhances their children’s knowledge structures regarding the benefits of desirable 

behaviors rather than aggressive ones, which reduces their aggression (Casas et al., 2006; 

Farrington, 2009; Joireman, Anderson, & Strathman, 2003). As economic growth and education 

investment rose much faster in China’s eastern region than in its central or western regions, 

aggression might also fall more in its eastern region than in its other regions. Together, these past 

studies suggest the following two hypotheses: 

  

H-1a. Aggression by students in China is lower in later years (2003-2016). 

  

H-2. The reduction in aggression by students in later years (2003-2016) is greater  

in Eastern China than in other parts of China.  

 

However, other researchers argue that student aggression has increased over time. 

Specifically, the internet facilitates greater access not only to other people’s experiences but also 
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to violent media. Children with greater exposure to violent media might acquire different 

knowledge structures, as they become less sensitive to violence, are more willing to use it, and 

hence, show greater aggression (Cho, Lee, Choi, Choi, & Kim, 2017; Gentile, Bender, & Anderson, 

2017; Greitemeyer, 2018). Hence, greater access to the internet might increase aggression rather 

than reduce it, suggesting a competing hypothesis. 

 

H-1b. Aggression by students in China is higher in later years (2003-2016). 

 

Furthermore, middle-school students face many changes that render them more vulnerable 

to external environments that might affect their aggression. Middle-school students undergo 

puberty and transition to new schools, which add more stress to their lives and renders them 

more sensitive to environmental factors than to those of students at other ages (Campbell et al., 

2006; Casey et al., 2010; Tapper & Boulton, 2000; Toldos, 2005). As a result, middle-school 

students might benefit more than other students from protective environmental factors 

(population density, internet, economic growth) and be harmed more by harmful environmental 

factors (e.g., poverty’s economic and psychological stressors). Hence, these distal environmental 

factors might influence the knowledge structures and aggression of middle-school students more 

than those of other students. 

 

H-3. The reduction in aggression in later years (2003-2016) is greater in middle- 

school students than in other students in China. 

 

Also, males are typically physically larger and stronger than females and show more 

aggression, especially physical aggression, at all ages, from early childhood through adulthood 

(Björkqvist, 1994; Warburton & Anderson, 2015). Hence, males might benefit the most from 

protective environmental factors (population density, internet, economic growth) or be harmed 

the most by harmful environmental factors (e.g., poverty’s economic and psychological stressors). 

As a result, these distal environmental factors might affect the knowledge structures and 

aggression of male students more than those of female students. 

 

H-4. The reduction in aggression in later years (2003-2016) is greater among  

male students than among female students in China. 

 

2 Materials and Methods 
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Past empirical studies of aggression often analyzed data from different time periods, regions 

or age groups without modeling them (Sun, Zhang, & Zhou, 2013; Xia et al., 2016), which can 

cause omitted variable bias (Kennedy, 2008). Therefore, we propose adopting a new approach, 

cross-temporal meta-analysis (CTMA). CTMA tests whether aggression by students in China rose 

or fell over time and whether region, age or gender moderate this relation.  

As many studies in China used the Aggression Questionnaire (AQ, Buss & Perry, 1992; Li, Li, 

& Zhang, 2017), this meta-analysis examined only studies using AQ to facilitate interpretation of 

the results. The AQ has 29 items within four dimensions: physical aggression, verbal aggression, 

hostility, and anger (e.g., “Some of my friends think I am a hothead”). Possible responses are on a 

5-point scale from 1 (extremely uncharacteristic of me) to 5 (extremely characteristic of me). Past 

studies showed internal consistencies (Cronbach’s alpha) ranging from 0.60 to 0.89 and intraclass 

correlation coefficients of 0.57 to 0.81. Past studies of AQ showed evidence of gender invariance 

(e.g., Bryant & Smith, 2001) and age invariance (e.g., Fossati, Maffei, Acquarini & Di Ceglie, 2003). 

 

2.1 Literature search 

We searched the following databases: PubMed, PsycINFO, Google Scholar, and three of 

China’s largest databases (China National Knowledge Internet, Wanfang, and Chongqing VIP 

Information). We used the following search terms: “student,” “junior high school students,” “high 

school students,” “senior high school,” “aggression,” “bully,” “act of violence,” and “aggressive 

behavior.” As the AQ instrument was introduced to China in 2003, we searched for studies 

published between January 2003 and December 2018.  

This study followed previous studies (Oliver & Hyde, 1993; Twenge, et al., 2010; Twenge & 

Im, 2007; Xin, Niu, & Chi, 2012) and subtracted 2 years from the year of publication as a proxy for 

the date of actual data collection (which might be an underestimate or overestimate). (Analyses 

of both [a] all 90 studies and [b] the subsample of 38 studies that reported the year of data 

collection yielded similar results [results available from the author upon request]). 

  

2.2 Study selection process and inclusion criteria 

We applied these inclusion criteria: (1) studies used the AQ; (2) study participants were students 

in China aged 5-24 years; (3) studies reported means, standard deviations, and sample sizes, or 

email correspondence with the study authors yielded this information (if authors did not respond 

within 1 month, we excluded their data); (4) if an author used the same dataset in multiple 

studies, we included only one study; and (5) the articles were published between January 2005 

and December 2018. We excluded studies that did not meet any of these criterion.  

See specific literature search and selection strategies in the flow diagram in Figure 1 (Moher 

et al., 2009). As shown in the diagram, we identified 4,012 articles in the search, and removed 

2,597 duplicates during the initial screening. As per inclusion criteria, we excluded another 2,507 

articles, leaving 90 studies to be used in our meta-analysis. Table 1 shows the distribution of the 
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number of studies and their sample sizes according to the data collection year. 

 

 

Figure 1. PRISMA diagram of the search strategies and inclusion process 

CNKI: China National Knowledge Internet; CQVIP: Chongqing VIP Information. 

Li
te

ra
tu

re
 s

ea
rc

h
e

s 
Sc

re
e

n
in

g 
In

cl
u

d
e

d
 

Database search (n=4012, CNKI, Wanfang, CQVIP, PubMed, 

PsycINFO and Google Scholar) 

Remaining articles (n=1,415) 

Articles included in the cross-temporal 

meta-analysis (n=90) 

Removed duplicates (n=2,597)  

Remaining articles (n=512) 

Removed articles not involving 

 mainland China students (n=632) 

Removed Review articles (n=273) 

Removed articles using  

other measuring tools (n=241) 

Removed articles missing data  

to compute effect size (n=181) 

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

Table 1 Distribution of survey samples from 2003 to 2016 

 

Year of 

collection Author N M SD Female % Region
a
 Age

b
 

1 2003 Zhang 1762 83.26 15.32 51.50% E 2 

2 2003 Zhang 458 87.54 15.17 46.70% E 2 

3 2004 Dai et al. 111 83.74 14.65 36.94% NA 2 

4 2005 Zhang 458 99.88 25.00 46.72% E 2 

5 2006 Sun and Cui 263 77.51 21.56 51.33% C 1 

6 2007 Li et al. 379 80.62 17.71 45.65% E 2 

7 2007 Tian 1229 80.51 15.21 49.55% W 1 

8 2008 Ge and Zhao 310 76.46 18.52 56.77% E 2 

9 2008 Fan 213 81.53 15.60 57.28% W 3 

10 2008 Li 846 76.42 18.49 50.40% E Mixed 

11 2009 Dai 485 78.89 15.52 58.80% C 3 

12 2009 Ding 181 79.91 16.19 57.46% NA 3 

13 2009 Feng 373 74.82 17.11 48.53% C 2 

14 2009 Jiang et al. 357 81.12 17.72 46.78% W 3 

15 2009 Luo 457 80.35 13.07 45.08% C 3 

16 2009 Yan and Luo 482 80.35 13.07 43.78% C 2 

17 2010 Du et al. 236 77.49 16.43 58.90% C 1 

18 2010 Gu 2626 72.27 16.02 44.10% C Mixed 

19 2010 Nie et al. 829 76.26 18.45 51.39% E 2 

20 2010 Wang 414 80.33 15.37 46.60% W 3 

21 2010 Zhang 1014 77.08 16.84 46.06% E 1 

22 2010 Zou et al. 182 76.27 18.46  0.00% C 2 

23 2011 Bai and Jiang 357 77.49 16.43 46.78% W 2 

24 2011 Fan et al. 351 76.22 15.45 51.57% C 1 

25 2011 Ji 938 74.33 16.67 55.65% C Mixed 
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26 2011 Ji et al. 720 69.89 16.82 49.58% E 2 

27 2011 Ouyang 651 72.00 15.18 53.30% C 3 

28 2011 Teng 1085 73.39 13.37 29.59% W 3 

29 2011 Yang 
a
 8166 70.24 17.98 49.80% NA 1 

30 2011 Yang 
b
 7807 71.54 16.27 49.93% NA 2 

31 2011 Yang 
c
 7931 71.61 15.51 53.06% NA 3 

32 2011 Yao 166 79.73 13.91 55.42% NA 2 

33 2011 Zhang  607 79.35 14.32 54.90% E 3 

34 2011 Zhang et al 190 75.23 15.32 50.00% W 3 

35 2011 Zheng 1096 77.05 17.41 58.80% NA Mixed 

36 2011 Zu 5892 76.69 14.65 48.30% C 3 

37 2012 Duan et al. 464 79.84 14.30 55.82% E 3 

38 2012 Hou 491 80.22 18.66 56.62% C 2 

39 2012 Jiang et al. 460 63.77 10.52 50.22% W 2 

40 2012 Wang 490 81.2 15.65 44.10% C 2 

41 2012 Yao 343 78.83 18.18 52.30% W 3 

42 2012 Yu 560 75.40 19.43 47.00% C 2 

43 2013 Dou et al. 3213 73.66 17.32 51.00% W 3 

44 2013 Li et al. 180 89.09 19.26 50.00% C 2 

45 2013 Ou 418 67.42 16.18 49.76% C 1 

46 2013 Wang 414 80.33 15.37 46.62% W 3 

47 2013 Yan 324 64.47 20.55 48.50% C 1 

48 2014 Cao 206 71.63 10.71 45.63% E 1 

49 2014 Chen 231 82.46 17.36 49.78% E 3 

50 2014 Gao 650 71.88 18.95 54.77% C Mixed 

51 2014 Han et al. 2958 63.60 23.65 47.23% C 2 

52 2014 Jiang 193 75.56 13.36 47.67% C 2 
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53 2014 Li 351 68.15 17.51 47.30% C 1 

54 2014 Luo 749 62.57 18.83 46.33% C 2 

55 2014 Pan and Gao 411 80.22  9.64 51.09% NA 2 

56 2014 Wang et al 357 82.07 13.63 50.00% NA 3 

57 2014 Yang 158 83.79 22.42 45.57% C 1 

58 2014 Zhang a 364 68.15 12.21 55.49% W 3 

59 2014 Zhang 
b
 2768 67.69 22.92 53.50% C 3 

60 2015 Cheng 377 79.75 16.30 46.15% C 2 

61 2015 Cui 455 75.35 17.43 43.08% E Mixed 

62 2015 Hao 310 71.13 14.44 52.90% E 1 

63 2015 He et al. 309 76.16 22.52 52.40% NA 2 

64 2015 Hu 347 75.00 13.32 51.01% E 2 

65 2015 Huang 380 71.19 17.67 47.89% C 2 

66 2015 Jiang 827 71.89 16.67 37.20% C 2 

67 2015 Li 470 77.84 14.60 55.11% C 3 

68 2015 Li et al. 505 72.51 16.90 48.71% NA 2 

69 2015 Liu et al. 1174 72.21 17.72 55.03% C 3 

70 2015 Ma 660 72.21 15.34 51.82% C 2 

71 2015 Wang 
a
 852 75.41 17.43 53.64% C Mixed 

72 2015 Wang 
b
 1013 77.90 19.74 48.20% C 2 

73 2015 Wang 
c
 463 71.98 13.31 49.68% C 2 

74 2015 Zhang 
a
 529 73.33 15.12 58.60% C 3 

75 2015 Zhang 
b
 423 78.62 14.89 57.70% W Mixed 

76 2015 Zhu 397 70.38 16.71 45.60% C 2 

77 2015 Zhuang 552 74.52 16.18 51.60% E 2 

78 2016 Fan 3176 70.91 12.28 52.52% E Mixed 

79 2016 Hu 1448 69.91 13.49 52.40% E 2 
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80 2016 Li 410 74.82 17.40 52.44% E 1 

81 2016 Li et al. 402 60.12 16.65 59.30% E 3 

82 2016 Liu 582 69.01 13.31 50.52% E 1 

83 2016 Shao et al. 197 73.29 18.43 72.59% E 3 

84 2016 Song 122 70.48 15.46 54.17% E 1 

85 2016 Wang et al 397 72.50 14.50 60.71% C 3 

86 2016 Wen 900 70.21 14.34 52.90% C Mixed 

87 2016 Ye 551 68.88 13.32 46.50% E 2 

88 2016 Zhang 
a
 1400 69.79 20.69 49.27% E 1 

89 2016 Zhang 
b
 308 71.88 16.94 50% E 1 

90 2016 Zheng 474 74.34 16.12 49.80% E 2 

a E = Eastern, C = Central, W = Western, NA = not applicable 

b 1 = elementary school, 2 = junior high school, 3 = senior high school 

 

As all of the studies used convenience samples rather than representative samples, some of 

them might have selection bias. All studies asked participants to respond to surveys anonymously. 

None of the participants withdrew or dropped out. Participant responses were analyzed with 

correlations and regressions, controlling for year, geographic region, age, and gender. 

 

2.3 Cross-temporal meta-analysis  

We track and analyze scores from a specific population (students in China) on a standardized, 

validated, psychological test over a long period of time with a CTMA (Twenge, 2000). Unlike 

traditional meta-analyses, a CTMA coherently connects isolated studies in chronological order, 

presenting existing studies as cross-sectional samples of historical development to describe time 

trends (Twenge, Zhang & Im, 2004). For other examples of CTMA, see Karazsia, Murnen, and 

Tylka (2017) Mackenzie, Erickson, Deane, and Wright (2014), and Wongupparaj, Kumari and 

Morris (2015). 

2.3.1 CTMA strengths and weaknesses 

CTMA has high statistical power, tests for moderation with study-level variables, tests the 

robustness of different study procedures, and allows comparison of differences across time; 

however, it often has more measurement error and cannot control for individual differences. Like 

other meta-analyses, CTMA capitalizes on a larger sample size from many cross-sectional studies 
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to increase its statistical power, tests for moderation by variables at the level of each subordinate 

study (e.g., location) and tests the robustness of study results with different procedures. 

Furthermore, CTMA allows testing of differences across time.  

CTMA weaknesses include measurement error, effect size errors, and correlations among 

variables at different levels. As with other meta-analyses, unaccounted differences among its 

component studies increase measurement error (Hedges & Olkin, 2014). Simulations also show 

that CTMA tends to overestimate small effect sizes and underestimate large effect sizes (Rudolph, 

Costanza, & Zacher, 2018).  

As CTMA tests for correlations among variables at different levels (individual and population, 

it ignores the relative size of individual-level effects within their cohorts (Klein, Danserau, & Hall, 

1994), and cannot identify Simpson’s paradox effects (Rudolph, Costanza, & Zacher, 2018). As 

different people are measured at different times, it cannot control for individual differences, 

unlike longitudinal studies (Twenge, 2000). Though, by examining students of different ages and 

geographical regions in the same year, we can distinguish age, geographical cohort, and year 

effects.  

 

2.3.2 Procedure 

After collecting the summary statistics from all 90 selected studies, we computed the overall 

mean aggression across all studies (M) from each study’s sample mean (mi) and sample size (ni).  

 

M = ∑mini/∑ni                          (1) 

 

Next, we computed the overall standard deviation across all studies (ST) from mi, ni, M, and each 

study’s sample standard deviation (si). 

 

ST = √[∑𝑛𝑖 𝑠𝑖
2 + ∑𝑛𝑖  (𝑚𝑖 − 𝑀)2]/∑𝑛𝑖√[∑𝑛𝑖 𝑠𝑖

2 + ∑𝑛𝑖  (𝑚𝑖 − 𝑀)2]/∑𝑛𝑖     

      (2) 

 

Then, we compute the difference in aggression over the past 13 years by calculating the effect 

size (Cohen’s d) with ST and the mean aggression in 2003 (M2003) and in 2016 (M2016).  

 

d = (M2016 – M2003)/ ST             (3) 
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Next, we compute the coefficient of determination (r2) with d. 

  

r2 = d2/ (d2+4)                  (4) 

 

Then, we compute the standard deviation of each study accounting for differences between 

males and females, sdi. 

 

sdi = √[(𝑛𝑒 − 1)𝑠𝑒
2 + (𝑛𝑐 − 1)𝑠𝑐

2]/(𝑛𝑒 + 𝑛𝑐 − 2)                        (5)                        

 

Next, we compute the gender effect size of each study i (di) from sdi , and the mean aggressions 

of females and males (mfemale , mmale) 

 

√[(𝑛𝑒 − 1)𝑠𝑒
2 + (𝑛𝑐 − 1)𝑠𝑐

2]/(𝑛𝑒 + 𝑛𝑐 − 2)di = (mfemale – mmale) / sdi    (6) 

   

Then, we compute the weight of each study (wi) from di and ni. 

 

wi = 2ni / (8 + di
2)                         (7) 

 

Next, we compute the mean effect sized in each year from wi and di. 

 

d = ∑ 𝑤𝑖 𝑑𝑖 ∑ 𝑤𝑖 𝑑𝑖/ ∑ 𝑤𝑖  ∑ 𝑤𝑖                        (8) 

 

Then, we run a fixed-effects regression with the outcome mean aggression effect size in each 

yeard. First, we add the explanatory variable year. Then, we add the explanatory variables 

East_China and Central_China (vs. Western China), middle_school and high_school (vs. primary 

school student), and female (vs. male). Lastly, we test for moderation via the following interaction 

variables: year*East_China, year*Central_China, year*middle_school, year*high_school, and 

year*female.  

When testing whether explanatory variables have different effect sizes, Wald and 

likelihood ratio tests do not apply at boundary points. Hence, we use Lagrange 

multiplier tests which apply to all parts of a data set and show greater statistical power 
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than Wald or likelihood ratio tests for small deviations from the null hypothesis 

(Bertsekas, 2014).  

 

  

3 Results 

The overall mean aggression across studies was 75.503 (SD = 6.081), ranging from a low of 

60.120 to a high of 99.880. Within each study, the standard deviations varied from 9.64 to 25.00. 

The data was heterogeneous in many other ways, including region, age and gender, as shown 

below. 

 

3.1 Correlation between aggression score and year 

Student aggression was negatively correlated with time (r = -0.557). A scatter diagram of 

mean aggression scores against time shows a downward trend over time, supporting hypothesis 

H-1a and rejecting H-1b (see Figure 2). 

 

 

Figure 2. Change in aggression level among Chinese adolescences from 2003 to 2016 

 

Regression results corroborate the correlation and graph results. In later years, aggression 

was significantly lower (β = -0.557; R2 = 0.310). Weighting the sample sizes in the above 
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regression shows even stronger, significant results (β = -0.522; R2 = 0.272). As shown in Table 2, 

the aggression score of students in mainland China decreased by nearly one point per year (d = 

-0.731) and nearly 12 points from 2003 to 2016 (Mchange = -11.996). The explanatory variable year 

accounted for 19% of the total variance in the aggression effect size d (r2 = 0.119). As the data 

had no extreme outliers, all data were included in all analyses. 

 

Table 2 Effect size and explanatory power of time period on student aggression 

 M2003 M2016 M change SD d  r2 

Aggression 80.682 68.686 -11.996 16.406 -0.731 .119 

     

3.3 Changes in student aggression in different regions over time 

We also examined region-specific studies of student aggression: 28 of Eastern China, 39 of 

Central China, and 13 of Western China. The weighted regression results showed lower student 

aggression in later years in all three regions (Eastern: β = -0.484; R2 = 0.234; r2 = .145; Central: β = 

-0.461; R2 = 0.213; r2 = .105; Western: β = -0.459; R2 = 0.211; r2 = .100; see Table 3). Between 

2003 and 2016, student aggression fell by nearly 13 points in Eastern China (SD = 15.791; d = 

-0.823), by nearly 12 points in Central China (SD = 17.042; d = 0.684), and by over 10 points in 

Western China (SD = 15.193; d = 0.668). Lagrange multiplier test (=1.03, P>.05) showed that 

these differences across regions were not significant, showing no support for H-2. 

 

Table 3 Changes in aggression level among students in different regions 

Region 

  Years Variable Quantity 

N % β R2 M change SD dchange r2
change 

Eastern 19,552 32.4 -0.484** .234 -12.991 15.791 -0.823 .145 

Central 31,776 52.6 -0.461** .213 -11.660 17.042 -0.684 .105  

Western 9,062 15.0 -0.459* .211 -10.143 15.193 -0.668 .100 

Note: * p < 0.05, ** p < 0.01. 

β = standardized regression coefficient of the regression analysis of aggression 

by years; R2 = explained power of β. 

Mchange = difference between mean aggression scores in first and last year; 

SD = mean of all standard deviations; d = effect size; r2 = explanatory power of d. 
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3.4 Changes in aggression among students of different ages over time 

The results also showed that aggression was lower across time for students of all different 

age groups: elementary school (17 studies), junior high school (37), and senior high school (26). 

Aggression was lower in later years among all sets of students (see Table 4). From 2003 to 2016, 

aggression fell among primary school students (-9.888), junior high school students (-32.549), 

and senior high school students (-12.600). Furthermore, Lagrange multiplier test (=12.06, P<.01) 

showed that the decline in aggression across time was significantly higher for junior high school 

students than for all other students, supporting H-3. 

 

Table 4 Changes in aggression level among students of different ages 

Age group  N %  β R2 M change SD d r2 

Elementary  15,848  21.0  -0.551** .304 -9.888 17.00 -0.581 .078 

Junior high  29,728 39.4  -0.817** .668 -32.549 16.58 -1.963 .491 

Senior high  29,786 39.5  -0.628** .395 -12.600 15.19 -0.829 .147 

 

 

3.5 Changes in aggression among students of different genders over time 

We also examined gender differences during 2003 to 2016 in the 68 studies with gender 

data. The weighted regression results showed less aggression in later years among both males 

and females (male: β = -0.280; R2 = 0.078; r2 = .399; female: β = -0.238; R2 = 0.057; r2 =.304; see 

Table 5). Further analyses found that between 2003 and 2016, aggression by males fell by nearly 

24 points (SD = 15; d = -1.631) and by females fell by over 18 points (SD = 14; d = -1.322). Year 

accounted for substantial portions of the variance among both males (40%) and females (30%). 

Lagrange multiplier test (=1.167, P>.05) showed that the lower student aggression across time 

did not differ significantly across gender, showing no support for H-4.  

 

Table 5 Changes in aggression level for each gender 

 N % β R2 M change SD d r2 

Male 27,752 48.7 -0.280* .078 -23.738 14.551 -1.631 .399 

Female 28,688 51.3 -0.238* .057 -18.642 14.106 -1.322 .304 

 

4 Discussion 
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We investigated student aggression in mainland China during 2003-2016 via cross-temporal 

meta-analysis of 90 studies using the Aggression Questionnaire (Buss & Perry, 1992). The results 

showed a downward trend for student aggression over this 14-year period. Students in China 

showed significantly less aggression in later years in all three regions, in middle school, and 

regardless of gender, supporting hypothesis H-1a and rejecting H-1b. 

The result of less student aggression in later years is consistent with greater (a) awareness of 

others via population density or the internet, and (b) economic development driving better 

schooling, less poverty, or less authoritarian parenting. These results are consistent with the 

claims that greater population density or superior communication technology (e.g., internet) 

increase students’ awareness of aggressions and harmful consequences, which can help students 

learn these links and act on them to reduce their aggression (Hilbe & Sigmund, 2010; Perc & 

Szolnoki, 2010; Pinker, 2012).  

Likewise, less student aggression in later years is also consistent with arguments that China’s 

economic growth drives higher schooling quality or falling family poverty (Meng, Gregory & 

Wang, 2005), both of which can reduce student aggression. Better schooling and student learning 

of appropriate behaviors might account for less student aggression (Li, 2014; Warburton & 

Anderson, 2015). As less family poverty can yield greater economic security among parents and 

reduce their economic and psychological stress, they tend to be less authoritarian, providing 

fewer such role models and thereby yielding less aggression by their children (Aguilar et al., 2000; 

Casas et al., 2006; Farrington, 2009; Joireman, Anderson, & Strathman, 2003; Lu & Chang, 2013).  

The relative impact of each of these mechanisms determines the extent to which student 

aggression in China will fall in the future. If greater awareness of others via the internet or other 

media largely reduces aggression, then the exponential growth in these media augurs substantial 

future reductions in student aggression. If population density, economic growth, poverty 

reduction or less authoritarian parenting largely drives the reduction in aggression, then the slow 

growth (or possible reversal) of these factors suggests that student aggression will not necessarily 

fall much in the future. To address this issue, future studies can collect data on all of these factors 

and test them in the same explanatory model to determine the extent to which each of the 

above mechanisms contributes to less student aggression over time. 

The lower aggression in later years differed across age but not across region or gender 

(showing no support for hypotheses H-2 and H-4). The reduction of aggression across time was 

much greater for junior high school students than for all other students, supporting hypothesis 

H-3. This result is consistent with the view that as middle-school students undergo many changes 

(e.g., puberty, new schools) that increase their stress and renders them more sensitive than other 

students to external environmental factors (Campbell et al., 2006; Casey et al., 2010; Tapper & 

Boulton, 2000; Toldos, 2005). As the above results suggest, the environments of students in China 

over time include more protective factors (population density, internet, economic growth) and 

fewer harmful factors (e.g., poverty’s economic and psychological stressors) that together reduce 

students’ aggressive inclinations. As middle-school students are more sensitive than other 
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students to these environmental factors, they benefit more from them than students of other 

ages do.  

Much of the reduction in aggression has occurred at the middle school rather than at other 

school levels. If this reduction in aggression across time continues according to the above 

mechanisms, then further substantial reduction in aggression at the middle school is likely, but 

not significant reduction at the elementary school or senior high school levels. These results 

suggest that educators seeking to reduce aggression at the elementary school or senior high 

school levels must consider specific interventions to do so. 

 

5 Limitations 

This study has several limitations, including survey instrument, sample participants, year 

estimates, time samples, and moderation variables. First, we only included studies that used the 

AQ by Buss and Perry (1992). Future meta-analyses can test whether these results hold for 

studies with other instruments, such as the Direct and Indirect Aggression Scales by Björkqvist, 

Lagerspetz, and Österman (1992). Second, we only included studies of students and excluded 

studies of adults. Future studies can test whether studies of older adults yield the same results. 

Third, the estimates of the year of data collection might underestimate or overestimate the 

actual year, which can distort our results. Researchers can increase the accuracy of future 

cross-temporal analyses by including the year of their data collection in their published studies. 

Fourth, the studies did not use representative samples of Chinese students in each year. Future 

studies can examine representative samples of students in China (and in other countries). Finally, 

this study only examined the small set of moderation variables that were available in the studies 

(region, age, and gender). Future studies can explore how student aggression over time differs 

across other factors (e.g., family structure, family socio-economic status, cognitive ability, social 

connectedness, threat index, etc.). These future studies can enhance our theory of aggression. 

 

6 Conclusion 

As the first study to address the controversy over changes in student aggression in China 

across time with a cross-temporal meta-analysis, the results of this study show that student 

aggression significantly decreased over time. Furthermore, this study showed that the reduction 

in aggression across time largely occurred among middle school students. The reduction in 

aggression across time did not differ across gender or across region (Eastern vs. Central vs. 

Western China).     

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

References (* indicates the studies used in the meta-analysis) 

Allen, J. J., Anderson, C. A., & Bushman, B. J. (2018). The general aggression model. Current Opinion in 

Psychology, 19, 75-80. 

Anderson, C. A., & Bushman, B. J. (2002). Human aggression. Annual Review of Psychology, 53(2), 27-51. 

*Bai, X., & Jiang, Y. (2013). The relationship between self-acceptance, coping styles, and aggression among middle 

school students. Educational Measurement and Evaluation, 6(6), 45-49.  

Björkqvist, K., Lagerspetz, K. M. J., & Österman, K. (1992). Direct and indirect aggression scales (DIAS). Vasa, 

Finland: Åbo Academi University, Department of Social Sciences. 

Björkqvist, K. (1994). Sex differences in physical, verbal, and indirect aggression: A review of recent research. Sex 

Roles, 30(3-4), 177-188.  

Bryant, F. B., & Smith, B. D. (2001). Refining the architecture of aggression: A measurement model for the Buss–

Perry Aggression Questionnaire. Journal of Research in Personality, 35(2), 138-167.  

Buckley, K. E., & Anderson, C. A. (2006). A theoretical model of the effects and consequences of playing video 

games. In P. Vorderer & J. Bryant (Eds.), Playing video games: Motives, responses, and consequences (pp. 

363-378). Mahwah, NJ: Erlbaum.  

Buss, A. H., & Perry, M. (1992). The aggression questionnaire. Journal of Personality and Social Psychology, 63(3), 

452-459. 

Campbell, S. B., Spieker, S., Burchinal, M., Poe, M. D., & NICHD Early Child Care Research Network. (2006). 

Trajectories of aggression from toddlerhood to age 9 predict academic and social functioning through age 

12. Journal of Child Psychology and Psychiatry, 47(8), 791-800.  

*Cao, L. (2016). The relation among primary school children’s social anxiety, aggressive behavior and physical 

exercise. Journal of Nanjing Sport Institute (Natural Science), 15(4), 118-122.  

Casas, J. F., Weigel, S. M., Crick, N. R., Ostrov, J. M., Woods, K. E., Jansen Yeh, E. A., & Huddleston-Casas, C. A. 

(2006). Early parenting and children’s relational and physical aggression in the preschool and home contexts. 

Applied Developmental Psychology, 27, 209–227. 

Casey, B. J., Jones, R. M., Levita, L., Libby, V., Pattwell, S. S., & Ruberry, E. (2010). The storm and stress of 

adolescence: Insights from human imaging and mouse genetics. Developmental Psychobiology, 52(3), 

225-235. 

Center for Disease Control and Prevention. (2014). Web-based injury statistics query and reporting system 

(WISQARS). Atlanta, GA: U.S. Department of Health and Human Services, CDC, National Center for Injury 

Prevention and Control. Available at www.cdc.gov/ncipc/wisqars. 

*Chen, Y. (2016). The relationship between parents' sense of psychological control, emotional management and 

aggressive behavior among high school students. (Master’s thesis). China Master’s Theses Full-text Database. 

Chen, L., Zhang, X., & Xia, R. (2011). The relation between adolescent parent-child relationship and aggressive 

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

behavior. Studies of Psychology and Behavior, 9(3), 231-235. 

Chen, X., Dong, Q., & Zhou, H. (1997). Authoritative and authoritarian parenting practices and social and school 

performance in Chinese children. International Journal of Behavioral Development, 21(4), 855-873. 

*Cheng, K. (2017). Relationships among loneliness, classroom environment and aggressive behavior in junior high 

school students. (Master’s thesis). China Master’s Theses Full-text Database. 

Cho, H., Lee, S. K., Choi, J. S., Choi, S. W., & Kim, D. J. (2017). An exploratory study on association between 

Internet game contents and aggression in Korean adolescents. Computers in Human Behavior, 73, 257-262. 

Cohen, J. (1992). Statistical power analysis. Current Directions in Psychological Science, 1(3), 98-101. 

*Cui, J. (2017). Middle school students’ aggression and its relationship with personality traits and life events. 

(Master’s thesis). China Master’s Theses Full-text Database. 

*Dai, C., Wu, M., & Yang, Z. (2006). A research on the relationship between aggressiveness construct and 

self-esteem. Journal of Psychological Science, 29(1), 44-46.  

*Dai, M. (2011). A research on the relationship between forgiveness and aggression of high school students. 

(Master’s thesis). China Master’s Theses Full-text Database. 

*Ding, X. (2011). The relationship between anger and aggressive behavior among senior high school students. 

(Master’s thesis). China Master’s Theses Full-text Database. 

*Dou, C., Wei, Z., Jin, K., Wang, H., Wang, X., & Peng, Z. (2015). Family and social environmental factors associated 

with aggression among Chinese adolescents. School psychology quarterly, 30(3), 421. 

*Du, L., Fan, Z., Wei, X., & Li, Y. (2012). The correlation between aggressive behaviors and loneliness of left-behind 

children. China Journal of Health Psychology, 20(12), 1864-1866.  

*Duan, D., Cheng, Q., Zhang, X., & Xia, Y. (2014). Relationships between negative interrelationship, anxiety, 

exposure to violent media and aggression among middle school students. Chinese Journal of Clinical 

Psychology, 22(2), 281-284.  

Falbo, T., & Polit, D. F. (1986). Quantitative review of the only child literature: Research evidence and theory 

development. Psychological Bulletin, 100(2), 176-189.  

*Fan, C. (2010). The comparative study of self-esteem and aggression research between Tibetan and Han senior 

high school student in Chengdu area. (Master’s thesis). China Master’s Theses Full-text Database.  

*Fan, Z. (2018). Parental corporal punishment, school affiliation and adolescent aggression: moderating effects of 

self-regulation.. (Master’s thesis). China Master’s Theses Full-text Database. 

*Fan, Z., Wei, X., Du, L., & Li, Y. (2013). A study on aggressive behaviors of urban primary school left-behind 

children. Modern Preventive Medicine, 40(13), 56-58.  

Farrington, D. (2009). Conduct disorder, aggression, and delinquency. In R. Lerner & L. Steinberg (Eds.), Handbook 

of adolescent psychology (pp. 627-664). Hoboken, NJ: Wiley. 

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

*Feng, X. (2011). Research on the relationship between self-esteem and aggression. (Master’s thesis). China 

Master’s Theses Full-text Database.  

Fossati, A., Maffei, C., Acquarini, E., & Di Ceglie, A. (2003). Multigroup confirmatory component and factor 

analyses of the Italian version of the Aggression Questionnaire. European Journal of Psychological 

Assessment, 19(1), 54. 

*Gao, N. (2016). Relationship among psychological maltreatment, coping styles and aggression behaviors of 

middle school students. (Master’s thesis). China Master’s Theses Full-text Database.  

Gao, S., Assink, M., Liu, T., Chan, K. L., & Ip, P. (2019). Associations between rejection sensitivity, aggression, and 

victimization: a meta-analytic review. Trauma, Violence, & Abuse. 

https://doi.org/10.1177/1524838019833005 

*Ge, M., & Zhao, Y. (2010). The relationship between aggression behavior and teacher-student relationship 

among junior high school students. Soft Science of Health, 24(5), 444-446. 

Gentile, D. A., Bender, P. K., & Anderson, C. A. (2017). Violent video game effects on salivary cortisol, arousal, and 

aggressive thoughts in children. Computers in Human Behavior, 70, 39-43. 

Greitemeyer, T. (2018). The spreading impact of playing violent video games on aggression. Computers in Human 

Behavior, 80, 216-219. 

*Gu, X. (2012). Aggression behavior and their influencing factors in middle school students. (Master’s thesis). 

China Master’s Theses Full-text Database. 

Guo, M., Wei, G., & Zhang, Y. (2010). Anxiety trait, mental health, original family and aggression of college 

seniors. Chinese Journal of School Health, 31(3), 289-290.  

*Han, H., Wang, G., & Su, P. (2016). Association of pubertal timing and the different dimensionality of adolescents’ 

aggressive behavior. Journal of Hygiene Research, 45(1), 19-23.  

*Hao, X. (2017). The research between parenting style and aggressive behavior on primary school students. 

(Master’s thesis). China Master’s Theses Full-text Database. 

*He, Z., Chen, Y., & Li, Y. (2017). The effect of social support, cognitive emotion regulation on aggression of junior 

middle school students. China Journal of Health Psychology, 25(4), 532-536.  

Hedges, L. V., & Olkin, I. (2014). Statistical methods for meta-analysis. New York: Academic press. 

Hilbe, C., & Sigmund, K. (2010). Incentives and opportunism: From the carrot to the stick. Proceedings of the 

Royal Society B: Biological Sciences, 277(1693), 2427-2433. 

*Hou, Y. (2014). Middle school students’ relationships among school moral atmosphere, moral disengagement 

and aggressive behavior. (Master’s thesis). China Master’s Theses Full-text Database. 

*Hu, J. (2017). Study of the sense of security’s influence on middle school students’ aggressive behaviours: the 

mediating effect from social support. (Master’s thesis). China Master’s Theses Full-text Database. 

 *Hu, Y. (2018). Study on the relationship between angry meditation, forgiveness and aggressive behavior——

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

taking the junior middle school students as an example. (Master’s thesis). China Master’s Theses Full-text 

Database. 

*Huang, J. (2017). Influence of parent adolescent attachment and emotion regulation on aggressive behavior in 

junior high school students. (Master’s thesis). China Master’s Theses Full-text Database. 

*Ji, W., Wang, L., Mo, H., Liu, J., & Cheng, Y. (2013). Effect of consideration of future consequences on aggression 

in adolescence: Mediation and moderation effects. Psychological Development and Education, 29(1), 86-93.  

*Ji, W., Wang, L., Mo, H., Liu, J., & Cheng, Y. (2013). Effect of consideration of future consequences on aggression 

in adolescence: mediation and moderation effects. Psychological Development and Education, 29(1), 86-93. 

*Jiang, G., Chen, Y., & Ma, Y. (2014). A research on the emotional intelligence and aggressive behavior of the 

students from southeastern Guizhou. Journal of Kaili University, 32(3), 165-168.  

*Jiang, L. (2017). Longitudinal study of aggression behavior and peer relationships among junior high school 

students. (Master’s thesis). China Master’s Theses Full-text Database. 

*Jiang, R. (2016). Study on the relationship of attribution style, emotion regulation strategies and aggressive 

behavior of junior high school students. (Master’s thesis). China Master’s Theses Full-text Database. 

*Jiang, Y., Zhang, H., & Li, N. (2011). The predictability of aggressiveness by means of adolescent emotion states 

and social supports. Journal of Liaoning Normal University(Social Science Edition), 34(6), 44-48. 

Jin, C., Wang, S., Chen, Q., Wu, C., & Liu, G. (2005). The status and causes of campus violence in middle schools in 

Guangzhou. Chinese Journal of School Health, 26(1), 22-23.  

Joireman, J., Anderson, J., & Strathman, A. (2003). The aggression paradox: Understanding links among aggression, 

sensation seeking, and the consideration of future consequences. Journal of Personality and Social 

Psychology, 84, 1287-1302. 

Kann, L., McManus, T., Harris, W.A., Shanklin, S. L., Flint, K. H., Hawkins, J., … Zara, S. (2016). Youth risk behavior 

surveillance—United States, 2015. Surveillance Summaries, 65(6), 1-174.  

Karazsia, B. T., Murnen, S. K., & Tylka, T. L. (2017). Is body dissatisfaction changing across time? A cross-temporal 

meta-analysis. Psychological Bulletin, 143(3), 293. 

Kennedy, P. (2008). Guide to econometrics. New York: Wiley-Blackwell.  

Klein, K. J., Dansereau, F., & Hall, R. J. (1994). Levels issues in theory development, data collection, and analysis. 

Academy of Management Review, 19, 195-229. doi:10.1177/109442810033001 

Krebs, D. L. (2015). Prosocial behavior. In V. Zeigler-Hill, L. L. M. Welling, & T. K. Shackelford (Eds.), Evolutionary 

perspectives on social psychology (pp. 231-242). Switzerland: Springer International Publishing.  

Lei, H. (2017). Teaching for learning: Research on learner-centered teaching. (Doctoral Dissertation). China 

Doctoral Dissertations Full-text Database.  

Lei, H., Liu, Y., Guo, C., Zhao, L., & Chen, H. (2012). On the relationship between classroom, environment and 

aggressive behavior: The mediating effect of the attitudes toward violence. Chinese Journal of Special 

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

Education, 19(11), 65-72.  

Li, C. (2014). The changing trend of educational inequality in China (1940-2010): Reexamining the urban-rural gap 

on educational opportunity. Sociological Study, 2, 65-89. 

Li, H., Chen, J. L., Li, G., & Goh, C. (2016). Tourism and regional income inequality: Evidence from China. Annals of 

Tourism Research, 58, 81-99. 

*Li, J. (2016). A study on the relationship between teachers’ expectation and students’ aggressive behavior in 

primary school. (Master’s thesis). China Master’s Theses Full-text Database.  

*Li, N., Zhang, W., Li, D., Mai, Y., Wang, J., & Xing, W. (2009). Parent-adolescent attachment, emotional 

intelligence, and aggression in adolescence. Psychological Development and Education, 25(2), 91-96. 

*Li, Q., Wang, Y., Luo, Y., & Yang, S. (2015). Control study on aggressive behavior about the boys from reform 

school and ordinary school. Sichuan Mental Health, 26(2), 103-106. 

*Li, R. (2017). The influence of peer relationship on aggressive behavior: the mediating role of moral 

disengagement. (Master’s thesis). China Master’s Theses Full-text Database. 

*Li, S. (2018). The relationship between psychological abuse and aggression among students in grade 3 to grade 6：

the mediating effect of psychological quality. (Master’s thesis). China Master’s Theses Full-text Database. 

*Li, S., Zhao, F., & Yu, G. (2019). Ostracism and aggression among adolescents: Implicit theories of personality 

moderated the mediating effect of self-esteem. Children and Youth Services Review, 100, 105-111. 

*Li, X., Li, Z., & Zhang, L. (2017). Relationships between social support and aggression of adolescents: The chain 

mediating roles of self-esteem and self-control. Psychological Development and Education, 33(2), 240-248.  

*Li, Z. (2010). The relationship among adolescents’ life events, personality traits and aggressive behavior. 

(Master’s thesis). China Master’s Theses Full-text Database.  

*Liu, J. (2018). The relationship between parent-child attachment and aggression in primary school students in 

Tianjin. (Master’s thesis). China Master’s Theses Full-text Database. 

*Liu, Y., Meng, Q., & Zhao, J. (2017). Relationship among self-esteem, shame, and aggressive behavior of middle 

school students. Chinese Journal of School Health, 34(5), 700-703.  

Liu, Y., Gao, C., & Lu, Y. (2017). The impact of urbanization on GHG emissions in China: The role of population 

density. Journal of Cleaner Production, 157, 299-309. 

Lu, H. J., & Chang, L. (2013). Parenting and socialization of only children in urban China: An example of 

authoritative parenting. The Journal of Genetic Psychology, 174(3), 335-343. 

*Luo, G. (2011). Research on influencing factors of middle school students’ aggression. Chinese Journal of Public 

Health, 27(7), 922-923.  

*Luo, G. (2016). Correlation of callous-unemotional traits with the big five personality and aggression of 

adolescent. Modern Preventive Medicine, 43(14), 2598-2601.  

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

Luo, G. (2016). The relationship between aggression, coping styles, and mental health among left-behind middle 

school students. Mental Health Education in Primary and Secondary School, 15(2), 8-10, 15.  

Mackenzie, C. S., Erickson, J., Deane, F. P., & Wright, M. (2014). Changes in attitudes toward seeking mental health 

services: A 40-year cross-temporal meta-analysis. Clinical Psychology Review, 34(2), 99-106.  

*Ma, Y. (2017). Study on the relationship among parents’ psychological control, moral shirk and aggressive 

behavior in middle school students. (Master’s thesis). China Master’s Theses Full-text Database. 

Meng, X., Gregory, R., & Wang, Y. (2005). Poverty, inequality, and growth in urban China, 1986-2000. Journal of 

Comparative Economics, 33(4), 710-729. 

Moher, D., Liberati, A., Tetzlaff, J., Altman, D. G., & Group, T. P. (2009). Preferred reporting items for systematic 

reviews and meta-analyses: The PRISMA statement. Physical Therapy, 9(89), 873-880.  

*Nie, Y., Li, Z., Wan, H., & Hu, C. (2012). Relationship among adolescents’ stressful life events, personality traits 

and aggressive behavior. Chinese Journal of School Health, 33(12), 1464-1467.  

Oliver, M. B., & Hyde, J. S. (1993). Gender differences in sexuality: A meta-analysis. Psychological Bulletin, 114, 

29-51.  

*Ou, B. (2015). A research on the relation among sensation seeking, social anxiety and aggression of senior 

graders in rural primary schools. (Master’s thesis). China Master’s Theses Full-text Database.  

*Ou, Y. (2013). The relationships among children abuse experiences, left-behind experiences, attachment and 

aggressive behavior of rural high school students. (Master’s thesis). China Master’s Theses Full-text 

Database.  

*Pan, W., & Gao, X. (2016). Relationship among emotional intelligence, family environment and aggression in 

junior school students. China Journal of Health Psychology, 24(10), 1498-1502.  

Pan, W., Ghoshal, G., Krumme, C., Cebrian, M., & Pentland, A. (2013). Urban characteristics attributable to 

density-driven tie formation. Nature communications, 4, 1961. 

Perc, M., & Szolnoki, A. (2010). Coevolutionary games—A mini review. BioSystems, 99(2), 109–125. 

Pinker, K. (2012). The better angels of our nature: Why violence has declined. London, UK: Penguin Books. 

Rudolph, C., Costanza, D., & Zacher, H. (2018, December 23). Cross-Temporal Meta-Analysis: A Conceptual and 

Empirical Critique. https://doi.org/10.31234/osf.io/exskp 

Sang, B., & Deng, X. (2015). Emotion regulation development of Chinese adolescents. Psychological Development 

and Education, 31(1), 37-43. 

Sha, J., & Zhang, X. (2016). A cross-temporal meta-analysis of changes in Chinese college students’ self-esteem: 

1993-2013. Advances in Psychological Science, 24(11), 1712-1722.  

*Shao, D., Zhang, H. H., Long, Z. T., Li, J., Bai, H. Y., Li, J. J., & Cao, F. L. (2018). Effect of the interaction between 

oxytocin receptor gene polymorphism (rs53576) and stressful life events on aggression in Chinese Han 

adolescents. Psychoneuroendocrinology, 96, 35-41. 

Journal Pre-proof

https://doi.org/10.31234/osf.io/exskp


Jo
ur

na
l P

re
-p

ro
of

*Song, W. (2018). Orphan attack actuality and group counseling intervention in the sixth grade of elementary 

school. (Master’s thesis). China Master’s Theses Full-text Database.   

*Sun, H., & Cui, C. (2008). The relationship between empathize, aggression, and coping styles among 

adolescents. Science and Technology Innovation Herald, 5(28), 227-228.  

Sun, X., Zhang, Y., & Zhou, Z. (2013). Children’s aggression and victimization: Mediating effect of social preference 

and its gender difference. Journal of Psychological Science, 36(2), 383-389.  

*Teng, Z., & Liu, Y. (2013). The role of neuroticism in the relation between self-esteem and aggressive emotion 

among 1085 Chinese adolescents.  Psychology, 4(10), 729. 

Tapper, K., & Boulton, M. (2000). Social representations of physical, verbal, and indirect aggression in children: 

Sex and age differences. Aggressive Behavior: Official Journal of the International Society for Research on 

Aggression, 26(6), 442-454. 

*Tian, W. (2009). The experimental research on the influence of empathy training to left-behind children’s 

aggressive behavior. (Master’s thesis). China Master’s Theses Full-text Database.  

Toldos, M. P. (2005). Sex and age differences in self‐estimated physical, verbal and indirect aggression in Spanish 

adolescents. Aggressive Behavior: Official Journal of the International Society for Research on 

Aggression, 31(1), 13-23. 

Trouilloud, D., Sarrazin, D., Martinek, T., & Guillet, E. (2002). The influence of teacher expectations on student 

achievement in physical education classes: Pygmalion revisited. European Journal of Social Psychology, 32(5), 

591-607. 

Twenge, J. M. (2000). The age of anxiety? The birth cohort change in anxiety and neuroticism, 1952-1993. Journal 

of Personality and Social Psychology, 79(6), 1007-1021. 

Twenge, J. M., Gentile, B., DeWall, C. N., Ma, D., Lacefield, K., & Schurtz, D. R. (2010). Birth cohort increases in 

psychopathology among young Americans, 1938-2007: A cross-temporal meta-analysis of the MMPI. Clinical 

Psychology Review, 30, 145-154. 

Twenge, J. M., & Im, C. (2007). Changes in the need for social approval, 1958-2001. Journal of Research in 

Personality, 41(1), 171-189. 

Twenge, J. M., Zhang, L., & Im, C. (2004). It’s beyond my control: A cross-temporal meta-analysis of increasing 

externality in locus of control, 1960-2002. Personality and Social Psychology Review, 8(3), 308-319. 

*Wang, B., Lu, W., Yuan, J., & Tian, L. (2018). The effects of self-esteem on adolescents’ aggression behavior: the 

moderating effects of peer relationship. Journal of Shandong Normal University(Natural Science), 33(4), 

481-486. 

*Wang, H. (2012). Association of aggressive behaviors with personality and class environment among vocational 

students. Chinese Journal of Public Health, 28(6), 831-833.  

*Wang, H. (2015). A survey on the relations between aggressive behaviors of vocational students and their 

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

learning behaviors. Occupation and Health, 31(5), 661-664.  

*Wang, J. (2017) 
a
. A study on the relationship between parental control, temperament optimism, coping style and 

attack behavior of adolescents. (Master’s thesis). China Master’s Theses Full-text Database. 

*Wang, Y. (2014). The research on loneliness and the aggressive behavior of junior high school students. (Master’s 

thesis). China Master’s Theses Full-text Database. 

*Wang, Y. (2017) 
b
. A research on the relationship among parentification, self-esteem and aggressive behavior of 

middle school students. (Master’s thesis). China Master’s Theses Full-text Database. 

*Wang, Y. (2017) 
c
. The influence of interparental conflict and temperament to junior high school students’ 

aggressive behavior. (Master’s thesis). China Master’s Theses Full-text Database. 

Wei, L. (2012). Number matters: The multimodality of Internet use as an indicator of the digital 

inequalities. Journal of Computer-Mediated Communication, 17(3), 303-318.  

*Wen, Y. (2018). A study on relationships among adolescent emotional neglect, callous unemotional trait and 

aggression tendency. (Master’s thesis). China Master’s Theses Full-text Database. 

Wongupparaj, P., Kumari, V., & Morris, R. G. (2015). A cross-temporal meta-analysis of Raven’s Progressive 

Matrices: Age groups and developing versus developed countries. Intelligence, 49, 1-9. 

World Health Organization [WHO]. (2018). Global school-based student health survey. Geneva: WHO. 

Xia, T., Liu, J., Gu, H., & Dong, S. (2016). The effects of interparental conflicts on adolescents’ aggressive behavior: 

A moderated mediation model. Psychological Development and Education, 32(4), 503-512.  

Xin, Z., Niu, J., & Chi, L. (2012). Birth cohort changes in Chinese adolescents’ mental health. International Journal 

of Psychology, 47(4), 287-295. 

Xin, Z., & Zhang, M. (2009). Changes in Chinese middle school students’ mental health (1992-2005): A cross 

temporal meta-analysis. Acta Psychologica Sinica, 41(1), 69-78.  

*Yan, F., & Luo, G. (2011). Relationship between parental rearing patterns and adolescent aggressive 

behaviors. Journal of Xuzhou Institute of Architectural Technology, 11(3), 74-76. 

*Yan, H. (2015). The impact of parenting styles on children’s aggressive behavior: a moderating role of personality. 

(Master’s thesis). China Master’s Theses Full-text Database. 

 *Yang, D. (2016). The effect of video games on children’s aggressive behavior. (Master’s thesis). China Master’s 

Theses Full-text Database. 

*Yang, Y. (2013)
 a, b, c

. Research on the relationship among emotion regulation, interpersonal attribution and 

aggression behaviors of primary and secondary school students. (Master’s thesis). China Master’s Theses 

Full-text Database.  

*Yang, J., & Li, Y. (2014). A study on the characteristics of aggression in students. Journal of Yichun University, 

21(11), 115-118.  

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

*Yao, J. (2013). On impacts of self-esteem on aggression of adolescent athletes. Journal of Mianyang Teachers' 

College, 32(5), 139-142. 

*Yao, X. (2014). The influence of Internet violent games on senior high school students' aggressive behavior. 

(Master’s thesis). China Master’s Theses Full-text Database. 

*Ye, S. (2018). The relationship between parental conflict, peer victimization and aggression among adolescents: 

the moderation effect of COMT gene. (Master’s thesis). China Master’s Theses Full-text Database. 

*Yu, X. (2014). A research on the relationship among self-esteem, emotional intelligence and aggression for junior 

school students. (Master’s thesis). China Master’s Theses Full-text Database.  

Yuan, C., Chen, F., Wang, Y., & Bian, Y. (2013). A comparison of single and non-single child’s emotion adjustment. 

Chinese Journal of Clinical Psychology, 21(2), 296-299. 

*Zhang, B. (2013). Research on the relationship among father’s rearing style, emotion regulation and aggressive 

behavior in high school students. (Master’s thesis). China Master’s Theses Full-text Database.  

*Zhang, J. (2012). An intervenient study to the influence of training of empathy and communicative attribution for 

the primary school children’s aggressive behavior. (Master’s thesis). China Master’s Theses Full-text 

Database.  

*Zhang, J. (2004). The characteristics of urban teenagers' exposure to  electronic games and the influence of 

violent online games on adolescents' peer communication. (Master’s thesis). China Master’s Theses Full-text 

Database. 

*Zhang, L. (2018). The study on correlation between pupils’ attacking behavior and emotion management and 

social anxiety. (Master’s thesis). China Master’s Theses Full-text Database. 

*Zhang, M. (2017). The research on the relationship and actuality among parenting style, moral protector, 

aggression behavior of Yunnan frontier minority middle school students. (Master’s thesis). China Master’s 

Theses Full-text Database. 

*Zhang, Q., Zhang, D., & Wang, L. (2013). Is aggressive trait responsible for violence? Priming effects of aggressive 

words and violent movies. Psychology, 4(2), 96-100. 

*Zhang, W. (2005). The relationship between aggression and emotions among adolescents. (Master’s thesis). 

China Master’s Theses Full-text Database. 

*Zhang, W. (2007). The relationship between aggression behavior, temperament, and emotions among students. 

(Master’s thesis). China Master’s Theses Full-text Database. 

*Zhang, Y. (2017). The influence of high school students’ self-esteem, forgiveness to aggressive behavior. (Master’s 

thesis). China Master’s Theses Full-text Database. 

*Zhang, Y. (2018)
 a

. Research on the relationship between primary school students’ proactive personality, critical 

thinking ability and aggressive behavior. (Master’s thesis). China Master’s Theses Full-text Database. 

*Zhang, Z. (2016) 
a
. The relationship between interparental conflict and aggressive behavior of students: The 

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

mediating role of mother-child attachment and emotional insecurity. (Master’s thesis). China Master’s 

Theses Full-text Database.  

*Zhang, Z. (2016) 
b
. The research on the relationship among senior students’ emotional intelligence explicit and 

implicit attack. (Master’s thesis). China Master’s Theses Full-text Database. 

*Zheng, Q. (2013). The relationship among awareness of parental conflict and aggressive behavior of adolescents: 

the mediating role of self-differentiation. (Master’s thesis). China Master’s Theses Full-text Database. 

*Zheng, W. (2018) 
b
. The influence of family function on junior high school students’ aggressive behavior: the 

mediating effect of self-esteem. (Master’s thesis). China Master’s Theses Full-text Database. 

*Zhu, D. (2017). The relationship between parental rearing style, emotional regulation and junior high school 

students' aggressive behavior. (Master’s thesis). China Master’s Theses Full-text Database. 

*Zhuang, Z. (2017). The relationship between positive psychological capital and aggressive behavior of middle 

school students: the mediating effect of emotion regulation strategy. (Master’s thesis). China Master’s 

Theses Full-text Database. 

Zhou, Y. (2012). The research on school violence and coping styles in middle school students. (Master’s thesis). 

China Master’s Theses Full-text Database.  

*Zou, F., Li, H., Wang, J., Gao, H., Yan, C., & Yang, S. (2012). Relationship between maltreatment history or parents’ 

rearing style and aggressive behavior among reform school boys. Chinese Journal of School Health, 33(9), 

1077-1079.  

*Zu, P. (2013). Path analysis of aggressive behavior and its influencing factors among adolescents. (Master’s 

thesis). China Master’s Theses Full-text Database. 

 

 

 

 

 

 

  

Journal Pre-proof



Jo
ur

na
l P

re
-p

ro
of

Highlights 

 Adolescent aggression decreased steadily between 2003 and 2016 in China. 

 Adolescent aggression in East region decreased faster than in Center and West. 

 Aggression decreased faster among junior high school students than other students. 

 Aggression decreased in male and female adolescents with no significant difference. 
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Figure 1



Figure 2


